
 

  
The Palawan Scientist. 18(1):90-95 

© 2026, Western Philippines University 

 
96 

 

 

 

 
 

 

 

 

 

 

 

 

 

 
 

How to cite: 

Maute KSM. 2026. Reading profiles revealed: exploring the complexities of pre-service elementary education teachers’ 

reading competencies. The Palawan Scientist. 18(1):96-108. https://doi.org/10.69721/TPS.J.2026.18.1.11  

 

ABSTRACT 

 
This study explored the reading profiles and competencies of pre-service elementary education 

teachers, a topic that remains underexplored in the context of teacher education institutions in Palawan. 

Using a descriptive quantitative approach, 38 purposively sampled Bachelor of Elementary Education 

students participated. Most are female, aged 21–22, financially supported by their parents, and the 

majority belonged to the Tagalog and Cuyonon ethnic affiliations. Data were collected through surveys 

and reading assessments evaluating reading experience, attitude, efficacy, strategy, habits, challenges, 

reading rate, oral reading level, and comprehension. Findings revealed that participants' early reading 

experiences were grounded in their mother tongue, facilitated by family encouragement, despite the 

limited availability of formal materials in local languages. They also expressed positive attitudes toward 

reading. While they reported using effective strategies like re-reading and vocabulary lookup, their 

reading self-efficacy varied. Although many read for pleasure and engaged in writing activities, 

challenges such as poor concentration, limited summarization skills, and difficulties in connecting ideas 

persisted. Competency assessments showed a below-average reading rate (121–181 words per minute), 

high oral reading fluency, but notably low reading comprehension—71.05% of respondents did not meet 

expectations. This highlights a paradox: fluency does not equate to comprehension. In conclusion, there 

is an urgent need to strengthen pre-service teachers’ reading comprehension through targeted instruction. 

Recommendations include enhancing reading self-efficacy, implementing reading strategy training, 

promoting consistent reading habits, and designing supportive interventions focused on fluency and deep 

understanding. Addressing these areas will better equip future educators to model and teach effective 

reading practices, ultimately improving literacy outcomes in their future classrooms. 

 

Keywords: below-average reading rate, high oral reading skills, reading attitude, reading challenges, 

reading comprehension, pre-service teachers 

 

 

INTRODUCTION 

 

The Philippines struggles with low reading 

proficiency, ranking significantly below the global 

average in the Program for International Student 

Assessment (OECD 2019). This persistent 

underperformance highlights the need for 

comprehensive interventions to address the underlying 

factors contributing to low reading proficiency. 

Teacher training is a crucial area for improvement, as 
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teachers play a pivotal role in fostering literacy 

development (International Literacy Association 2025; 

NAEYC 2025; NCTE 2007). However, research 

indicates that inadequate teacher training in effective 

reading instruction methods is a major contributing 

factor to the issue (Concepcion 2024). Teachers often 

lack the necessary skills to diagnose and address 

reading difficulties effectively, leading to undetected 

reading problems among students (Concepcion 2024). 

Furthermore, research emphasizes the importance of 

teacher motivation and the use of diverse reading 

strategies to bridge learning gaps (Rosales 2024). 

Teachers significantly impact student reading 

performance by delivering high-quality, differentiated 

instruction tailored to individual needs (Neuman and 

Cunningham 2009). Personalized guidance and 

adaptive strategies empower students to assess their 

own learning, improving both their self-regulation and 

enthusiasm for academic growth (Van Der Boom and 

Jang 2018). Proficient instruction not only reduces 

reading struggles but also supports struggling readers, 

demanding that teachers possess extensive expertise in 

language, literacy development, and instructional 

strategies to meet the needs of all students (Moats 

2009). 

Pre-service teacher training in the Philippines 

emphasizes the development of effective reading 

instruction skills, crucial for promoting literacy among 

students. The programs vary, covering diverse teacher 

preparation aspects like practical experiences and 

theoretical knowledge. Pre-service teachers are taught 

about the reading process and strategies to help 

struggling readers, enhancing their teaching practices 

through reflection and adaptation (Liu et al. 2016). 

Some pre-service teachers initially have negative 

reading attitudes that can impede their progress, but 

some show improvements in attitudes and abilities 

over time (Vansteelandt et al. 2022). Structured 

training, including reading methods courses, 

significantly shapes pre-service teachers' 

understanding of reading, enhancing their 

instructional capabilities (Shaw 1994). Despite the 

focus on equipping pre-service teachers with essential 

reading skills, challenges such as varying attitudes 

towards reading and resource limitations persist. 

Addressing these issues is crucial for enhancing 

literacy outcomes in the classroom. 

However, research on pre-service teachers' 

reading performance is limited, highlighting a need to 

improve their training to address the low reading 

performance of students (Pace Miles and Fletcher 

2023; Concepcion 2024). Teachers often lack the 

necessary skills to diagnose and address reading 

difficulties effectively, leading to undetected reading 

problems among students (Concepcion 2024). While 

existing literature points out systemic issues such as 

poor national reading proficiency, inadequate teacher 

training, and variable pre-service education programs, 

there is limited research that directly examines and 

documents the reading competencies and challenges 

of pre-service teachers themselves—the very 

individuals expected to become literacy facilitators in 

classrooms. 

This study is grounded in constructivist and 

sociocognitive theories of reading development, 

which view literacy as a product of individual 

experiences, cognitive engagement, and social context 

(Mol and Bus 2011; Price and Kalil 2019). Bandura’s 

concept of self-efficacy further informs the analysis, 

particularly in exploring how beliefs about reading 

ability influence reading behaviors and outcomes. 

Reading self-efficacy refers to an individual’s belief in 

their ability to perform reading-related tasks 

successfully, such as understanding, interpreting, and 

engaging with texts (Ciampa and Gallagher 2018). 

Reader-response theory also underpins the 

investigation of students’ reading attitudes and habits, 

highlighting the importance of personal and cultural 

engagement with text. These perspectives guide the 

interpretation of data on reading attitudes, strategies, 

challenges, and competencies among future educators.  

Therefore, this study aimed to identify the 

reading profile of elementary education pre-service 

teachers. The study sought to answer the following 

research: 1) What is the reading profile of the 

respondents in terms of reading experience, reading 

attitude, reading self-efficacy, reading strategy, 

reading habits, and reading challenges? 2) What is the 

reading competency of elementary education students 

in terms of reading rate, oral reading level, and reading 

comprehension? This study also highlighted the 

importance of early literacy development and the need 

for targeted interventions to improve reading 

outcomes for Filipino students. The ultimate goal was 

to foster a culture that values and prioritizes literacy 

development among pre-service teachers and, 

consequently, improved reading outcomes for students. 

 

 

METHODS 

 

Research Design 

The researcher employed a descriptive 

quantitative approach to describe the reading profile of 

pre-service elementary education teachers at one of the 

universities in Palawan, Philippines that offers 

elementary education program. 

 

Research Participants and Sampling Technique 

There were 38 pre-service teachers 

specializing in elementary education who served as 

respondents for this study. Pre-service teachers in the 

Philippines were enrolled in teacher education 

programs, preparing to enter the teaching profession. 

Purposive convenience sampling was utilized to select 

these 38 pre-service teachers. This technique 
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facilitated participant selection due to limited 

availability, time constraints, and resource limitations. 

While this non-probability technique limits 

generalizability, it enabled the inclusion of a diverse 

cross-section of students from various academic levels 

within the research locale. The selected sample 

represented a substantial proportion of the pre-service 

teacher population enrolled in the university during the 

study period. Although the number of participants may 

not reflect the entire population of pre-service teachers 

in Palawan, the sample was adequate for the study’s 

objective of conducting an initial exploration of 

reading competencies—a topic with limited prior 

research in the region. This limitation was 

acknowledged, and future research is recommended to 

include a larger and more randomized sample to 

strengthen external validity and broader applicability. 

Table 1 shows the demographic profile of the 

respondents in terms of their age, sex, ethnic affiliation, 

and financial support. The respondents' age 

distribution predominantly was within the 21-22 years 

bracket (57.89%), aligning with typical tertiary 

education age ranges. Only a small percentage are 

aged 27-28 years (2.63%). Female made up the 

majority at 89.47%, while males constitute 10.53%. 

The largest ethnic group was Tagalog (36.84%), 

followed by Cuyonon (28.95%), and then Bisaya and 

Hiligaynon at 7.89% each. Financial support mainly 

came from parents (57.89%), with working students 

and scholarship recipients, each at 13.16%. Siblings 

and partners contribute (7.89%). Overall, the profile 

depicts predominantly female students in their early 

twenties, mostly supported by their parents, with 

Tagalog being the largest ethnic representation. 
 

Table 1. Demographic profile of the respondents. 

Profile Frequency (f) N=38 Percentage (%) 

Age   

19-20 9 23.68 

21-22 22 57.89 

23-24 3 7.89 

25-26 3 7.89 

27-28 1 2.63 

Mean age 21  

Sex   

Male 4 10.53 

Female 34 89.47 

Ethnic Affiliation   

Bisaya 3 7.89 

Cagayanen 2 5.26 

Cuyonon 11 28.95 

Hiligaynon 4 10.53 

Muslim 4 10.53 

Tagalog 14 36.84 

Financial support   

working student 5 13.16 

Scholarship 5 13.16 

supported by parents 22 57.89 

Siblings 3 7.89 

husband/partner 3 7.89 

 

Data Gathering Procedures 

A survey method was employed, 

encompassing Likert scale reading profile covering 

reading experience, attitude, reading self-efficacy, 

strategies, habits, and challenges (adopted from 

Boakye 2017) and reading competency assessment 

(reading rate, oral reading level, and reading 

comprehension). The reading assessments used in this 

study were adapted from the Philippine Informal 

Reading Inventory Manual (DepEd 2018) for 

measuring oral reading fluency and comprehension, 

and from Custureri (2014) for reading rate 

classification. While these tools are guided by national 

benchmarks, they are not standardized tests but rather 

locally adapted diagnostic instruments widely used in 

Philippine basic education settings. The 

comprehension questions were constructed based on 

DepEd-aligned criteria to assess mastery levels. As 

such, these assessments served as diagnostic tools 

reflective of academic expectations rather than norm-

referenced standardized measures. 

To evaluate reading speed, fluency, and 

comprehension, three expository (non-fiction) 

passages were used, each ranging from 250 to 450 

words. The texts were selected for their grade-level 

appropriateness and academic relevance, covering 

familiar topics such as environmental awareness, 

history, and basic science. These selections aimed to 

minimize content bias and support equitable 

assessment across participants. 
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During the oral reading assessment, 

participants read the passages aloud while the 

researcher recorded the time using a stopwatch and 

documented any miscues. This process enabled 

simultaneous measurement of both reading rate and 

oral fluency. For the comprehension assessment, the 

same passages were reread silently by the respondents, 

after which they answered multiple-choice questions 

designed to measure literal, inferential, and evaluative 

comprehension skills. Reading rate was computed 

using Custureri's (2014) formula, and comprehension 

scores were interpreted according to DepEd mastery 

standards. The overall data collection followed a 

systematic procedure using established tools and 

protocols to ensure consistency and reliability. 

 

Data Analysis 

Descriptive statistics including frequency 

counts, percentages, and means were applied with 

classifications ranging from Strongly Agree to 

Strongly Disagree. Computing oral reading scores 

involved a formula based on words read and miscues, 

and reading rate calculations used a formula 

integrating words read per minute. Comprehension 

scores were determined using a formula factoring 

correct answers as a percentage of total test items. 

To analyze the reading competency level of 

the respondents, the researcher used three reading 

pieces that contained 250 to 450 words. To compute 

the oral reading score of the pre-service teachers, the 

researcher used the oral reading score formula (DepEd 

2018): 
 

𝑁𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑤𝑜𝑟𝑑𝑠 −  𝑁𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑀𝑖𝑠𝑐𝑢𝑒𝑠    

 𝑁𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑊𝑜𝑟𝑑𝑠
 x 100 

 

The researcher used the reading speed 

classification to interpret the reading rate. With the 

formula: 
 

𝑁𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑤𝑜𝑟𝑑𝑠 𝑟𝑒𝑎𝑑   

 𝑁𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑆𝑒𝑐𝑜𝑛𝑑𝑠 𝑆𝑝𝑒𝑛𝑡 𝑡𝑜 𝑅𝑒𝑎𝑑
 x 60 (𝑚𝑖𝑛𝑢𝑡𝑒) 

  

On the other hand, the student's comprehension scores 

were classified with the formula:  
 

𝑁𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝐶𝑜𝑟𝑟𝑒𝑐𝑡 𝐴𝑛𝑠𝑤𝑒𝑟𝑠   

 𝑁𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑇𝑒𝑠𝑡 𝐼𝑡𝑒𝑚𝑠
 x 100 

 

RESULTS  

 

Reading Profile of the Respondents 

 The reading profile that includes the reading 

experience, reading attitude, reading self-efficacy, 

reading strategy, reading habits, and reading 

challenges shapes the reading skills of elementary 

education students.  

The respondents' reading experiences 

revealed a strong consensus on certain key aspects 

(Table 2) They strongly agree on developing 

foundational reading skills in their mother tongue, 

likely referring to informal literacy experiences at 

home rather than engagement with formal printed texts 

(4.21) and receiving encouragement from family 

members to read books (4.16). Additionally, reading 

for enjoyment during childhood also garnered 

agreement (4.03). However, there was disagreement 

regarding the teacher's emphasis on reading for 

knowledge (2.5). Respondents were uncertain about 

whether high school teachers encouraged reading 

novels (3.08) or promoted frequent visits to the library 

(3.13). Overall, the respondents positively evaluated 

their reading experiences, with a weighted mean of 

3.64. 

 
Table 2. Reading experiences of pre-service teachers. 

No. Statement Mean Description 

1 I read books for enjoyment during my childhood. 4.03 Agree 

2 I started reading between the ages of 5-6. 3.92 Agree 

3 Before I could read for myself, members of my family  

used to read to me first. 

4.03 Agree 

4 I started reading in my mother tongue. 4.21 Strongly Agree 

5 My family members used to encourage me to read a lot of 

books. 

4.16 Agree 

6 When I was a child, I always visited the library to read or to 

borrow books to read at home. 

3.13 Uncertain 

7 I used to read fictional stories per week when I was in high 

school. 

3.87 Agree 

8 My teachers in high school encourage me to read novels. 3.08 Uncertain 

9 There are many books in our house. 3.47 Agree 

10 My teacher emphasized that reading helps us to be more 

knowledgeable. 

2.5 Disagree 

Weighted Mean 3.64 Agree 
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The attitudes of respondents toward reading 

generally reflect a positive outlook, as shown in Table 

3. There was strong agreement on the benefits of 

reading (4.76) and a high level of interest in engaging 

with compelling topics (4.39). However, some 

uncertainty was observed regarding their enjoyment of 

complex texts (3.13) and academic literature (3.03). 

Overall, the respondents demonstrated a favorable 

attitude toward reading, although there was some 

hesitancy when it comes to handling difficult texts and 

academic materials. 

Regarding reading self-efficacy, Table 4 

displays the respondents' confidence and belief in their 

reading abilities, particularly in sharing insights (3.95), 

completing reading tasks (3.61), and comprehending 

texts (3.55). However, there was uncertainty regarding 

answering questions (3.13) and summarizing key 

points (3.18). The overall weighted mean of 3.31 

suggests respondents feel uncertain about their reading 

efficacy.  

When it comes to reading strategies (Table 5), 

respondents place a strong emphasis on seeking the 

meanings of unfamiliar words (4.21) and frequently 

re-reading when facing difficulties in understanding 

(4.13). Additionally, they engage in strategies such as 

previewing content pages before reading (4.0), 

mentally summarizing key points (3.87), and utilizing 

tutorials for comprehension (3.84). These varied 

strategies yield an overall weighted mean of 3.79, 

reflecting the respondents' adaptive approach to 

reading challenges. 

In Table 6, the reading habits of respondents 

show agreement in reading for pleasure (3.63), 

meeting academic requirements (3.47), and engaging 

in writing activities after reading (3.42). However, 

there was uncertainty regarding the frequency of book 

reading (2.53), novel consumption (2.79), interest in 

historical books (3.03), and visits to the library for 

course-related information (3.21). The weighted mean 

of 3.19 indicates an overall uncertainty in the 

respondents' reading habits.

 
Table 3. Attitude towards reading of pre-service teachers. 

No. Statement Mean Description 

1 I always believed that reading was a good thing to do. 4.76 Strongly Agree 

2 I have favorite subjects that I read about. 4.11 Agree 

3 I enjoy reading when I know the plot. 3.92 Agree 

4 Reading different books well will help me with my studies. 3.39 Agree 

5 I do not enjoy reading if the story has difficult texts. 3.13 Uncertain 

6 I feel there is too much to read in the literature course. 3.76 Agree 

7 I find academic books difficult to read. 3.03 Uncertain 

8 Reading helps me understand difficult topics. 4.45 Strongly Agree 

9 If the assignment is interesting, I can read difficult book 

material. 

3.82 Agree 

10 If my instructor discusses something interesting that catches my 

attention, I will read more about it. 

4.39 Strongly Agree 

Weighted Mean 3.88 Agree 

 

Table 4. Reading efficacy of pre-service teachers. 

No. Statement Mean Description 

1  I think I can read well with understanding. 3.55 Agree 

2 I read slowly and I have problems with understanding.  3.24 Uncertain 

3 I can easily complete the reading assignments given to me. 3.61 Agree 

4 I read slowly so it makes me tired and bored. 2.74 Uncertain 

5 I have difficulty understanding words and  

sentences (50% or more) in my reading assignments. 

3.16 Uncertain 

6 I have often translated what I read into my dictionary before I 

understand. 

3.5 Agree 

7 I struggle to comprehend university-level texts, especially when 

they contain unfamiliar vocabulary. 

3.03 Uncertain 

8 I have difficulty extracting the main points from what I read. 3.18 Uncertain 

9 When I read, I always share and explain what I 

understood with my friends and classmates. 

3.95 Agree 

10 I always find it difficult to answer questions based on  

readings assigned by teachers. 

3.13 Uncertain 

Weighted Mean 3.31 Uncertain 
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Table 5. Reading strategies of pre-service teachers. 

No. Statement Mean Description 

1 I use a different reading approach when I read a novel compared 

to other types of texts. 

3.39 Agree 

2 Before I read a textbook, I look at its contents page. 4 Agree 

3 The first thing I do when I see an unknown word is to look up 

the meaning. 

4.21 Strongly Agree 

4 I record new words and try to  

memorize them with their meanings. 

3.61 Agree 

5 I always take notes on important things in reading pieces. 3.61 Agree 

6 When I am reading, I always underline or highlight parts that I 

think are important. 

3.55 Agree 

7 I use questions like why, what, and how to help me understand 

what I am reading better. 

3.68 Agree 

8 I always re-read the piece when I do not understand what I am 

reading. 

4.13 Agree 

9 I summarize the main ideas in my head as I read. 3.87 Agree 

10 The tutorials helped me understand difficult concepts. 3.84 Agree 

Weighted Mean 3.79 Agree 

 

Table 6. Reading habits of pre-service teachers. 

No. Statement Mean Description 

1 I read for pleasure. 3.63 Agree 

2 I still read magazines and or newspapers.  3.24 Uncertain 

3 I read at least one novel every month. 2.79 Uncertain 

4 I always go to the university library to look for information 

related to my courses. 

3.21 Uncertain 

5 I always read my lecture notes. 3.37 Uncertain 

6 I only read academic articles when I have an assignment. 3.47 Agree 

7 I strictly follow my schedule in studying and reading. 3.24 Uncertain 

8 I read a lot of historical books. 3.03 Uncertain 

9 After reading, I started to write my story or reading piece. 3.42 Agree 

10 I read 2-3 books a week. 2.53 Disagree 

Weighted Mean 3.19 Uncertain 

 

 Finally, the respondents' reading challenges 

reveal both areas of concern and uncertainty, as shown 

in Table 7. They acknowledge difficulties with 

concentration (3.79), remembering or summarizing 

information (3.66), phonemic awareness, defined as 

the ability to recognize and manipulate individual 

sounds (phonemes) in spoken words (3.55), and 

connecting ideas within passages (3.47). On the other 

hand, uncertainties emerge in relation to punctuation 

(2.87), responding to questions (2.84), and applying 

textual content to personal experiences (2.79). The 

overall weighted mean of 3.36 signifies uncertainty in 

the respondents' reading challenges 

 
Table 7. Reading challenges of pre-service teachers. 

No. Statement Mean Description 

1 I have trouble sounding out words. 3.45 Agree 

2 I have experienced confusion between letters and the sounds 

they represent. 

3.55 Agree 

3 I sometimes ignore punctuation and comma while reading. 2.87 Uncertain 

4 I experience confusion about the meaning of words in sentences 

while reading. 

3.71 Agree 

5 I sometimes experience a lack of concentration during reading. 3.79 Agree 

6 I have experienced the inability to connect ideas in a passage. 3.47 Agree 

7 I have trouble remembering or summarizing what I have read. 3.66 Agree 

8 I experience difficulty in connecting what I have read to my 

prior knowledge. 

3.45 Agree 

9 I have difficulty applying the content of a text to a 

personal experience. 

2.79 Uncertain 

10 I have difficulty answering questions after reading. 2.84 Uncertain 

Weighted Mean 3.36 Uncertain 
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Reading Competency of the Respondents  

 The results of the reading rate assessment 

conducted among the respondents after providing 

ample time to read the materials are shown in Table 8. 

All participants were instructed to read the passages 

aloud during the reading rate assessment, while the 

researcher timed and recorded their reading durations. 

This consistent oral reading approach ensured uniform 

measurement across respondents, although it is 

acknowledged that reading aloud may result in slower 

reading rates compared to silent reading. The findings 

revealed that the majority of respondents (92.11%) 

demonstrated a reading rate ranging from 121 to 181 

words per minute, categorizing them as below-average 

readers on Custureri's (2014) reading speed 

benchmarks. In contrast, a small percentage (7.89%) 

displayed a reading rate of 120 words per minute or 

less, indicating significantly reduced reading fluency, 

which may reflect difficulties in automatic word 

recognition or processing speed. The mean reading 

rate of the respondents was calculated at 139.36, 

indicating an overall below-average reading rate 

among the participants. 

 The oral reading level of students revealed 

that the majority (33 or 86.84%) were independent 

with 97-100 reading scores, while only 5 (13.16%) 

have a word reading score of 90-96, which was 

described as instructional level (Table 9). The mean 

score was 97.59 described as independent. 

The reading comprehension assessment 

results for pre-service teachers (Table 10) focused on 

their grasp of the reading materials. Among the 38 

participants, there was a varied distribution of scores: 

one achieved an Outstanding score (2.63%), while 

another attained a Very Satisfactory rating (2.63%). 

Additionally, four participants were classified as 

Satisfactory, and five as Fairly Satisfactory. However, 

the majority (71.05%) did not meet the expectations, 

indicating room for improvement. With an average 

score of 63.42, the group collectively fell below the 

anticipated comprehension level, pointing to the need 

for additional support or interventions to enhance their 

reading skills. 

 

Table 8. Reading rate of pre-service teachers (Custureri 2014). 

Words per minute Frequency (f) 

N=38 

Percentage (%) Interpretation 

350 to 500 wpm - - Above Average 

240 to 350 wpm - - College Level  

181 to 240 wpm - - Average 

121 to 181 wpm 35 92.11 Below Average 

120 and below 3 7.89 Poor; Slow 

Mean 139.36  Below Average 

 

Table 9. Oral reading level of pre-service teachers (DepEd 2018). 

Word Reading Score Frequency (f) 

N=38 

Percentage (%) Interpretation 

97-100 33 86.84 Independent 

90-96 5 13.16 Instructional 

89 and below   Frustration 

Mean 97.59  Independent 

 

Table 10. Reading comprehension level of pre-service teachers. 

Comprehension Score Frequency (f) 

N=38 

Percentage (%) Interpretation 

90-100 1 2.63 Outstanding 

85-89 1 2.63 Very Satisfactory 

80-84 4 10.53 Satisfactory 

75-79 5 13.16 Fairly Satisfactory 

Below 79 27 71.05 Did Not Meet Expectations 

Mean 63.42  Did Not Meet Expectations 

 

 

DISCUSSION 

 

Reading Profile of the Respondents 

 Reading experiences. This study revealed a 

positive outlook on childhood reading experiences 

among the respondents, emphasizing the importance 

of parental support and mother tongue instruction. 

Respondents frequently mentioned being encouraged 

by their families and having access to diverse reading 

materials such as storybooks, comic books, magazines, 

religious texts, and school textbooks, which 

contributed to the development of foundational 
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literacy skills. These findings are aligned with prior 

studies that underscore the importance of early 

exposure to reading in predicting academic 

achievement (Mol and Bus 2011; Price and Kalil 

2019). Furthermore, access to school libraries—

equipped with books, digital media, and educational 

technologies—plays a vital role in enhancing literacy 

skills, fostering information literacy, and promoting 

lifelong learning (Johnston-Rodriguez and Henning 

2019; Ernst 2023). 

Despite the positive experiences at home, the 

study revealed a tendency for students to underutilize 

library resources, which may hinder their readiness for 

academic-level reading in higher education. This 

underutilization may be attributed to limited library 

access, lack of awareness of available materials, or a 

preference for digital sources and mobile devices over 

traditional print resources. This points to a need for 

reimagined library services that reflect students’ 

evolving interests and support the development of 

academic reading habits (Jayakumar and Tamilselvan 

2016; Rahmi and Elviana 2022). Additionally, the 

discrepancy in teacher emphasis on the importance of 

reading for knowledge emphasizes the need for 

supportive pedagogical approaches to motivate 

students effectively (Brandt et al. 2021). Students 

engagement in activating prior knowledge before, 

during, and after reading—combined with 

collaborative learning—can enhance comprehension 

and deepen their ability to recognize connections 

between concepts (Hattan 2024).  

These findings underscore the need to 

integrate early reading experiences into pre-service 

teacher education programs. Institutions must help 

future educators understand how personal reading 

backgrounds shape their teaching. At the same 

time, schools and libraries should design culturally 

responsive, engaging reading environments that 

bridge home and academic literacy. Strengthening 

these connections may empower pre-service teachers 

to sustain and model effective reading behaviors, 

ultimately fostering a deeper culture of literacy in 

classrooms. 

 Reading attitude. The study revealed pre-

service elementary education teachers' positive 

attitude towards reading, emphasizing its importance 

and benefits. Their willingness to explore diverse 

topics and recognize reading as a tool for 

understanding complex subjects demonstrates a 

favorable disposition (Lim et al. 2015; Osisanwo 2016; 

Purnamasari et al. 2022). While they exhibit openness 

and a willingness to engage with various texts, 

reservations about challenging and academic materials 

suggest a potential lack of confidence in handling 

complex content (Fielding‐Barnsley and Purdie 2005; 

Rahim 2013; Dania and Adha 2021). 

Cultivating a positive attitude towards 

challenging texts can enhance critical thinking, 

comprehension, and academic performance among 

students. Educators can facilitate this by incorporating 

engaging reading materials and activities to foster a 

view of reading as an enjoyable and rewarding 

experience. Encouraging a growth mindset around 

reading—where struggle is viewed as part of 

learning—can encourage students to persist and thrive 

in more rigorous reading situations. 

The findings highlighted the importance of 

developing instructional approaches that 

build confidence and resilience in reading 

academically complex texts. Teacher education 

programs should provide pre-service teachers with 

structured opportunities to engage deeply with 

scholarly materials, alongside guided strategies that 

demystify academic language and enhance reading 

self-efficacy. By empowering pre-service teachers to 

approach difficult texts with curiosity rather than 

apprehension, such programs can enable them 

to model perseverance, cultivate critical reading habits, 

and promote deeper literacy engagement in their 

future classrooms. 

 Reading self-efficacy. Pre-service 

elementary education teachers exhibited varying 

levels of reading self-efficacy, which reflect their 

confidence in performing reading tasks. This variation 

likely stems from a combination of factors, including 

prior reading experiences, academic backgrounds, and 

individual learning styles. Their beliefs about their 

reading abilities may also evolve as they progress 

through coursework and gain practical field 

experience (Ciampa and Gallagher 2018). The 

findings suggest a need for targeted instructional 

support to address the specific areas where confidence 

is low, particularly in handling complex academic 

texts and responding to comprehension questions. 

Although many respondents expressed 

confidence in collaborative learning settings and 

completing assignments, they struggled with advanced 

comprehension and fluency—skills essential for 

academic success and effective teaching (Fang 2016; 

Willegems et al. 2017; Amendum et al. 2018). This 

calls for greater emphasis on building vocabulary, 

developing comprehension strategies, and fostering 

critical reading skills. Structured peer collaboration 

and guided reading discussions can further enhance 

students’ engagement and self-assurance in academic 

reading tasks (Helfrich and Clark 2016).  

These findings underscore the critical role of 

language educators in shaping reading self-efficacy 

through instructional design. Teacher education 

programs must move beyond basic literacy instruction 

and offer explicit training in metacognitive strategies, 

academic vocabulary, and scaffolded engagement 

with challenging texts. Embedding these components 

into coursework not only builds technical reading 

proficiency but also empowers pre-service teachers to 

trust their ability to navigate complex material. In 
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doing so, they are better prepared to model confident 

reading behaviors, instill a growth mindset in their 

future students, and support learners across varying 

literacy levels. 

Reading strategies. The study revealed a 

strong understanding of reading strategies among 

respondents, evident in their utilization of various 

techniques like looking up unknown words and 

summarizing main ideas. This suggests that pre-

service teachers are aware of effective reading 

approaches and are willing to employ them. Their 

positive responses to tutorials further emphasize the 

value of seeking assistance, reflecting a proactive 

approach to learning (Akyol and Ulusoy 2010; Clark 

2016; Aşıkcan et al. 2018). 

However, the effectiveness of these strategies 

may vary depending on individual differences such as 

learning styles, linguistic background, and academic 

preparedness. As such, further research is needed to 

examine how these factors influence the application 

and success of reading strategies among pre-service 

teachers. A deeper understanding of these variations 

can help educators refine instructional methods to 

meet diverse learner needs more effectively. 

These findings underscore the need for 

teacher education programs to formalize strategy 

instruction, not only by introducing techniques but 

also by contextualizing when, how, and why they 

should be used. Language educators should embed 

metacognitive strategy training into reading pedagogy, 

enabling pre-service teachers to reflect on their 

reading processes and adjust their approaches to suit 

different text types and learning contexts. Developing 

flexible, strategic readers will better prepare pre-

service teachers to scaffold reading for their own 

students, particularly in classrooms with diverse 

language and literacy backgrounds. 

Reading habits. The findings indicated 

diverse reading habits among pre-service elementary 

education students, with positive inclinations towards 

pleasure reading and post-reading writing. This 

suggests that many students find reading enjoyable 

and are willing to engage with it for personal 

fulfilment. However, variability in engagement across 

different reading activities stems from a complex 

interplay of factors, including personal preferences, 

academic demands, and individual routines. This 

highlights a mix of intrinsic and extrinsic motivations 

driving their reading habits (Uzum and Alincak 2021; 

Neno et al. 2022; Wijayanti et al. 2022).  

Yet, some respondents expressed uncertainty 

around reading frequency and library usage, possibly 

due to limited exposure to diverse genres or a lack of 

consistent reading routines. This indicates a need to 

provide varied, accessible, and relevant reading 

materials to support engagement across academic and 

personal contexts (Akçay 2017; Jaelani and Holisah 

2021). Promoting a wider range of reading 

experiences can help pre-service teachers expand their 

literary horizons and deepen their connection with text. 

These findings emphasized the role of teacher 

education programs in cultivating sustainable and 

reflective reading habits among future educators. 

Language educators should implement structured 

reading routines, genre exploration projects, and 

reading journals to foster habitual reading practices. 

Moreover, encouraging pre-service teachers to reflect 

on their own reading behaviors allows them to become 

more conscious readers—capable not only of 

improving their own literacy, but of intentionally 

modeling strong reading practices for their future 

students. 

 Reading challenges. The results revealed 

common reading challenges among pre-service 

teachers, including difficulty concentrating, 

summarizing, confusion with letter-sound 

relationships, and connecting ideas within a passage. 

These challenges pose significant obstacles to 

comprehension and learning, particularly in 

classrooms where teacher preparation is limited or 

learning environments are overcrowded. Such issues 

emphasize the need for targeted instructional support 

and the promotion of reflective reading practices to 

improve literacy outcomes (Kodi and Phindane 2022).  

Additionally, uncertainties related to 

punctuation, responding to questions, and linking texts 

to personal experiences may result from varying 

cognitive and language proficiency levels. These 

challenges are particularly critical for educators 

teaching English Language Learners (ELLs), where 

effective instruction requires sensitivity to varied 

linguistic backgrounds and alignment with diverse 

cognitive processes (De Jong et al. 2013; Solikhah 

2018).  

These findings highlighted the urgent need 

for teacher education programs to embed diagnostic 

and remedial reading strategies into their training 

models. Language educators should equip pre-service 

teachers with tools to identify and respond to common 

reading difficulties—not only in their students but in 

themselves. This includes instruction in phonological 

awareness, summarization techniques, metacognitive 

strategies, and text-to-self connections. Furthermore, 

institutions must ensure that remedial supports such as 

reading clinics, peer tutoring, and strategy workshops 

are accessible to teacher candidates.  

 

Reading Competency of the Respondents 

Reading rate. The reading assessment 

revealed that a significant number of pre-service 

teachers have below-average reading rates, suggesting 

challenges in fluency and speed that may hinder their 

ability to process and comprehend text efficiently. 

These struggles are often associated with difficulties 

in concentration, summarization, and vocabulary 

acquisition (Washburn et al. 2011). Inadequate 
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exposure to diverse reading materials and limited 

opportunities for fluency-building practice may 

further contribute to these challenges, negatively 

affecting comprehension and overall academic 

performance (Macalister 2014). Individual differences 

in reading habits and cognitive engagement also 

influence fluency levels (Aybala 2017).  

Importantly, these limitations have practical 

implications for future teaching practice, as reading 

fluency is critical in delivering instruction, modeling 

reading strategies, and supporting learners—

especially those with reading difficulties (Meeks et al. 

2016). Fluency is also essential for effectively 

teaching ELLs where pacing, prosody, and clarity play 

key roles in comprehension (Dixon et al. 2014; Calet 

et al. 2017).  

These findings underscore the necessity 

for teacher education programs to integrate systematic 

fluency development into their literacy training. 

Language educators should incorporate guided 

repeated reading, performance-based reading (e.g., 

reader’s theater), and speed-reading strategies as part 

of instructional coursework. Additionally, pre-service 

teachers should be provided with formative 

assessments and individualized feedback to monitor 

their progress and address fluency deficits early. 

Enhancing reading rate not only supports academic 

success but also ensures that pre-service teachers 

are well-prepared to serve as fluent, confident reading 

models for their future students. 

 Oral reading level. The oral reading level of 

pre-service teachers that was assessed through miscue 

analysis, reveals high proficiency, indicating fluency 

and confidence in vocalizing written text. This skill is 

fundamental to effective teaching, particularly in 

modeling proper pronunciation, phrasing, and reading 

flow for students (Dennis et al. 2016). However, 

despite strong oral performance, the disparity between 

fluent oral reading and slower silent reading rates 

highlights the need for balance between fluency and 

comprehension. Oral reading may mask underlying 

comprehension challenges, making it important to 

analyze both expressive ability and cognitive 

understanding (Albertini and Mayer 2011; Latham 

Keh 2016).  

Those classified as independent readers, 

scoring between 97–100, exhibit strong fluency, 

which can support better comprehension outcomes. 

Yet, students scoring at the instructional level may still 

require targeted support to develop decoding, 

vocabulary, and automaticity, reinforcing the need for 

differentiated fluency instruction (Badawy 2024). 

Additionally, the assessment method's focus on 

miscues overlooks critical components such as 

intonation, pacing, and dialectal variation, all of which 

impact the effectiveness of oral reading. 

These findings highlighted the importance 

of broadening oral reading assessments in teacher 

education to include prosody, expression, and 

clarity—skills that are central to engaging classroom 

reading. Language educators should implement 

pronunciation training, expressive reading activities 

(e.g., poetry recitation, reader’s theater), and peer 

feedback sessions to help pre-service teachers refine 

their delivery. Furthermore, addressing dialect-related 

articulation challenges through culturally responsive 

instruction can empower future teachers to read 

confidently and authentically model fluent, expressive 

reading that resonates with diverse learners. 

 Reading comprehension check. The 

comprehension assessment uncovered a range of 

scores among pre-service teachers, with most falling 

short of expected proficiency levels. Notably, 71.05% 

scored below 79, indicating inadequate 

comprehension. This aligns with Canoy and Loquias' 

(2022) study, revealing similar challenges among 

students in achieving reading comprehension 

standards. The emphasis on reading quantity over 

quality in some educational settings may hinder 

comprehension (Dickens and Meisinger 2016). While 

oral reading skills may excel, Trainin et al. (2015) note 

that comprehension levels can vary between oral and 

silent reading. This discrepancy suggests a need for 

balanced reading practices to foster comprehensive 

understanding. 

Limited vocabulary and background 

knowledge can impede comprehension for pre-service 

teachers, impacting their ability to derive meaning 

from texts. Benevides and Peterson (2010) link higher 

comprehension scores to reading habits, early 

exposure to enjoyable reading, and frequent library 

visits. Enhancing reading comprehension demands a 

collaborative approach among researchers, educators, 

and policymakers, emphasizing the development of 

background knowledge, vocabulary, inferencing 

abilities, and comprehension monitoring skills 

throughout learners’ educational journey (Elleman and 

Oslund 2019). Improving guidance on comprehensive 

reading strategies and promoting diverse text exposure 

can enhance pre-service teachers' comprehension 

skills. 

The mean score of 63.42 underscores the 

group's overall struggle to meet expected reading 

comprehension levels, signalling a need to enhance the 

pre-service teachers' skills for effective teaching. The 

findings indicate the necessity for targeted support and 

interventions to boost reading comprehension abilities 

through innovative resources, training, and strategies. 

Reading comprehension involves complex cognitive 

skills, including word recognition and inference-

making (Corso et al. 2024). Interventions targeting 

executive functions have demonstrated significant 

improvements in reading performance, particularly for 

students from low socioeconomic backgrounds (Corso 

et al. 2024). Programs that incorporate comprehension 

strategies, such as prediction and summarization, have 
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been effective. For instance, a study showed that 24 

sessions of targeted reading comprehension 

intervention improved both fluency and 

comprehension, especially in narrative texts (Yang 

and Kim 2023).  

Furthermore, research has shown that 

repeated reading aloud and immediate questioning 

post-reading significantly enhance comprehension 

levels among seventh-grade students, with notable 

progress in their reading abilities (Caabay et al. 2024). 

These findings underscore the urgency for teacher 

education programs to implement structured, 

research-based interventions that strengthen reading 

comprehension. Language educators must move 

beyond surface-level fluency instruction by 

integrating explicit strategy training—including 

metacognitive reflection, vocabulary development, 

and content-based reading across genres. Embedding 

practices such as reciprocal teaching, repeated reading 

with feedback, and scaffolded questioning into 

coursework can equip pre-service teachers with the 

cognitive and pedagogical tools needed for deep, 

reflective reading. 

The study highlights a notable paradox: while 

many pre-service elementary education teachers 

demonstrate strong oral fluency, most struggle with 

reading rate and comprehension. This raises concerns 

about whether current programs adequately support 

the higher-order demands of reading, such as analysis, 

inference, and critical reflection. These gaps may stem 

from early reading experiences focused more on speed 

and accuracy than meaning-making. Without adequate 

exposure to academic texts or instruction in 

comprehension strategies, fluency may mask 

significant weaknesses in understanding. 

This disconnect has critical implications for 

teacher preparation. Pre-service teachers who struggle 

with comprehension may lack the confidence and 

ability to effectively support student learning, 

potentially undermining literacy development in line 

with Sustainable Development Goal 4: Quality 

Education. Addressing these challenges requires a 

balanced, reflective approach to reading instruction—

one that fosters fluency, deep comprehension, and 

lifelong learning habits. 

To this end, teacher education programs 

should implement evidence-based strategies that build 

vocabulary, strengthen text analysis, and enhance 

metacognitive skills. Personalized instruction and 

diversified assessments—including evaluations of 

silent reading and prosody—are essential for meeting 

the needs of diverse learners. Reflective practices such 

as reading journals and peer discussions can further 

promote self-awareness and instructional readiness. 

Although limited by a small sample size and 

simplified assessment tools, this study emphasizes the 

need for robust, inclusive literacy training. Future 

educators should be equipped with both technical and 

critical reading skills to ensure that they are well 

prepared to foster meaningful, lifelong learning in 

their classrooms. 
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